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Introduction to the Post-Inspection Action Plan (PIAP)

Welshpool High School’s Post-Inspection Action Plan (PIAP) is a strategic and structured response to the
recommendations outlined in the 2025 Estyn inspection. The plan is sequenced to ensure that each
recommendation is addressed in a phased, measurable and sustainable way.

The structure used ensures that the Senior Leadership Team (SLT) remains sharply focused on delivering
improvements with urgency and precision. By setting clear milestones for each term, and by having a clear eye on
shaping the following year, leaders can monitor progress, evaluate impact and adjust strategies responsively. This
approach prevents drift, maintains momentum, and ensures that each recommendation is revisited regularly with
rigour.

By structuring the plan in the format that it is, enhanced strategic focus will ensure that actions are planned,
implemented and reviewed within realistic timeframes.

The timely milestones will prevent any recommendations from being overlooked or delayed and provide a platform
for sustained momentum throughout the improvement journey. Accountability at all levels is clear, with clear
distinctions made for different members of the school team, school leaders and Governors.

Lead staff have clear key actions to implement and expectations of when these should be achieved by.

There is stated success criteria for all actions, that are measurable impact-focused and aligned with Estyn
expectations.

The Role of Monitoring & Evidence Sources

We have included detailed Monitoring and Evidence sources that outline how progress can be tracked and
validated:

e Evaluationis evidence-based, not anecdotal.

e Governors and external agencies can scrutinise progress using tangible data.

o Leaders can make informed decisions about next steps, based on reliable feedback from QA cycles, pupil
voice, staff reflections, and performance data.

This emphasis on evidence strengthens the school’s self-evaluation processes and supports readiness for future
Estyn engagement.

Termly Evaluations

At the end of each term, the school will evaluate summarising progress against the term’s milestones. This serves
multiple purposes:

o Ensures transparency and accountability by providing a clear narrative of progress.

e Supports external scrutiny by enabling governors and local authority partners to assess the robustness of the
school’s response.

o Informs next steps by identifying strengths, gaps, and priorities for the following term.

¢ Maintains strategic alignment by ensuring that each term’s work builds towards the overall success criteria.

These evaluations are not merely reflective, they are analytical and forward-planning tools that help the school
remain responsive, focused on impact, and strategically aligned with its improvement goals.



Conclusion

Ultimately, this PIAP ensures that Welshpool High School remains focused, accountable, and ambitious in its
response to the Estyn recommendations. This is a living document, one that will evolve through reflection,
evidence, and action. It positions the school to respond not only to Estyn’s recommendations, but to the wider
challenge of delivering a high-quality education for every pupil.

Local Authority Support and Challenge Procedures

Support for, and challenge to the school will be provided through Multi Agency meetings that will be held at least
termly. These will be co-ordinated by the Local Authority who will work together with the school and Estyn to
identify and agree its areas forimprovement and support needs in line with the five recommendations to provide a
bespoke and timely support package to address all areas forimprovement. The Director of Education will chair the
Multi Agency meetings, that will be attended by a representative of Estyn, the Portfolio Holder for a Learning Powys,
Head of School Improvement and Learning, Service Manager for School Improvement, Lead SIA, Chair of
Governors, Headteacher and members of the school leadership (in line with the agreed agenda items).

The Lead SIA will visit the school fortnightly, and alongside the School Improvement Team will provide intense,
bespoke support. This in-school support will include coaching and mentoring of all leaders, joint self-evaluation
activities and modelling of relevant subject specific pedagogy. Further support from the wider local authority team
will be brokered by the Lead SIAwhere necessary. The Service Manager for School improvement will visit the school
at least termly with the Lead SIA in order to monitor the work of the team.

The Local Authority has agreed to financially support:

e Cover Manager position — to increase leadership capacity for the Deputy Headteacher, so that the key
recommendation around skills can be addressed effectively. Funding secured: 2025-2026 (£9,500), 2026-
2027 (£17,300) and 2027-2028 (£17,600).

e Increasing staffing to ensure that the planned leadership restructure can take place to facilitate more
effective leadership, through increased capacity, so that allrecommendation areas can be addressed. The
cost is yet to be determined and will be finalised following the Leadership Audit in January 2026.

e Cover costs associated with visits to other schools to observe good practice and develop leadership
practice with direct impact on pupil progress.

Local Authority Monitoring Procedures

The School Improvement Team will work alongside the school to monitor improvements, as outlined within the
school monitoring, evaluation and review calendar. Activities will include the following:

e joint pupil work scrutiny with a specific focus on supporting the school to effectively monitor and evaluate
improvements to the quality, level of challenge and range of learning and skills opportunities, the quality of
marking and feedback and the attainment and progress being made by specific groups of pupils

e a focus on quality and consistency of teaching and learning through joint learning walks to monitor pupil
understanding of what they are learning and to support staff in their lesson planning

e discussion with groups of pupils with their work — these will focus upon their progress, impact of teaching and
assessment, their attitudes to learning and their whole school leadership role

e interviews with specific members of staff to include discussion on planning, delivery, and impact - these
interviews will monitor the level of involvement and impact of the subject advisers

e interviews with senior and middle leaders to review progress made in strengthening improvement processes
and their roles in improving pupil progress, attendance, pupils’ skills and the quality of teaching and
assessment

e discussion with the nominated governors on the progress being made and the impact of the governing body



e the compilation of a termly monitoring report with a judgement on the progress being made against each of the
recommendations

e subject advisers and LA officers working with the school will provide a report on the bespoke support provided,
to include signs of impact (Bespoke Support Report — BSR)

e termly school support meetings involving all LA officers who are providing support in the school and relevant
school leaders to ensure that all LA support is aligned with school approaches and to capture feedback from
officers who are challenging and supporting the school and from school leaders. Following these meetings the
LA support will be amended accordingly.

The Welsh Government guidance for schools and local authorities 1222/2017; Schools Causing Concern states a
Local Authority has the power to intervene in a maintained school where a school has been deemed by Estyn to
require special measures. At present, the school is engaging positively with the Local Authority support and
challenge and as a result, the Local Authority does not believe that using its powers of intervention would benefit
the school. However, the Local Authority will review this decision at the end of each Multi Agency meeting and will
intervene if progress is judged not to be sufficient or if there are further concerns about school standards.

Monitoring & Evaluation

Introduction

The School Development Plan / PIAP should be read alongside specific details related to:

o Pupil Development Grant e Departmental Development Plans
e Education Improvement Grant Cluster Plan
e Professional Learning Plan

Progress towards achieving the success criteria linked to each planning priority will be measured, monitored and
evaluated in the following ways:

Monitoring
e FGB termly meetings e Safeguarding meetings
e SLT line management meetings e SLT meetings
e SLT-HOD line management meetings e Meetings with parents/carers
e Dept meetings e Multi-agency meetings
e AOLE meetings e Parents evenings/Parent info evenings
e L &Tmeetings ® |Lesson observations/ learning walks
e Pastoral meetings e Transition plan
e Curriculum plan
e Professional Learning Plan
Evaluation
e Analysis of externally verified exam results e Analysis of exclusions data
(using ALPS at Post 16) o Analysis of behaviour data
o Analysis of data drops/ comparative analysis of e Analysis of attendance data
data drops at the beginning and end of each e Analysis of pupil, staff and parent voice
academic year e PSP reviews
e SIP/PIAP Progress Reviews e Analysis of whole-school/dept whole-school

e Deptand whole-school SER documents evaluation procedures
o Feedback at sub-committee and FGB meetings

The school utilises the main budget and 3 major grants to fund the School Development Plan i.e. EIG, PLG,
PDG. These costs are highlighted in the School Development Plan where appropriate.



Local Authority Support and Challenge Procedures

Focus

Powys Officer

Number of Days

Self-evaluation and planning
Senior Leaders/Middle Leaders

SIA — Andrew Williams

1 day per fortnight

Literacy

SIA - brokered support (from Newtown High School)

SIA - brokered support (from Llanidloes High School)

1 day per fortnight

Y2 day per fortnight

Numeracy

SIA - brokered support (E.Evans)

1 day per fortnight

Development of Teaching & Learning in
Technology

SIA - brokered support Llanidloes High School Technology department

TBC

Development of increased challenge in
Teaching & Learning

SIA - brokered support Llanfyllin / or Llanidloes High School

TBC




RAG Key

Good Progress

e Most/many of the of the priority actions and success criteria achieved.
e Requires only min attention to any aspect.

e Positive effect on standards and/or on the quality of provision
Satisfactory Progress

e The majority of the priority actions and success criteria achieved.
e Requires only some attention to selected important aspects
e Some positive effect on standards and/or quality of provision.
Limited Progress

Only a few priority actions and success criteria were achieved.

Each aspect or many important aspects continue(s) to require attention.
Limited effect on standards and/or
quality of provision.



R1

Strengthen leadership to ensure roles and responsibilities are equitable
and clear and ensure leaders at all levels evaluate their work accurately
and robustly, securing the improvements required.

Inspection Area IA3 Link Governor JJ&A)

Lead JA Reviewed by JJ/AJ/JAJTAW(SIA)

Rationale

e Leadership Accountability: Inspection evidence shows that leadership has not had sufficient impact on key aspects of the school’s work, including the
quality of teaching, the progressive development of pupils’ skills, and outcomes for vulnerable pupils. Leadership structures lack clarity, with overlapping
responsibilities across self-evaluation, improvement planning, and staff well-being. This has resulted in uneven workloads, blurred accountability, and
reduced leadership capacity to drive improvement effectively. These weaknesses require clearer roles, sharper accountability, and more effective strategic
leadership.

o Self-evaluation: Self-evaluation is not sufficiently robust or accurate. Leaders’ judgements are often overly positive and rely too heavily on performance
data, with insufficient emphasis on first hand evidence from pupils’ work and learning in lessons. As a result, leaders do not identify weaknesses precisely
enough, limiting their ability to evaluate the quality of provision and outcomes accurately.

¢ Improvement planning and professional learning: Weaknesses in self-evaluation have led to improvement planning that lacks precision and evaluative
focus. Departmental and whole school plans include actions that do not consistently result in measurable improvements in teaching and learning.
Although staff value professional learning, it is not consistently aligned to improvement priorities, which reduces its impact on classroom practice and
limits consistency across the school.

e PDG: The school’s use of PDG funding has not been monitored or evaluated rigorously enough. Leaders do not track attendance, attainment, and
behaviour of disadvantaged pupils with sufficient precision to demonstrate sustained impact. As a result, leaders cannot evaluate the effectiveness of
PDG strategies or refine provision to improve outcomes for vulnerable pupils.

e Governance: Governors are committed and increasingly confident in their role as critical friends. However, their ability to hold leaders to account is
weakened by the lack of clear, measurable evidence within leaders’ evaluations and reports. Without sharper evaluative information focused on impact,
governors are unable to challenge leaders effectively or track progress against agreed priorities.

Success
criteria by
July 2026

o Leadership Accountability: Leadership provides clearer strategic direction. The leadership structure is coherent and understood by most staff, with
improved clarity of roles and responsibilities. Duplication is reduced and lines of accountability are clearer, enabling leaders to contribute more effectively
to school improvement. As a result of re-designated leadership there is a greater impact on the progress that pupils make in key areas.

e Self-evaluation: Self-evaluation is more robust and increasingly accurate. Most leaders draw on a wider range of first-hand evidence, including lesson
observation, scrutiny of pupils’ work, and pupil voice, alongside performance data. Leaders’ judgements are more balanced and evaluative. Though some
variability remains, most leaders are able to demonstrate positive impact on pupil progress and outcomes.

¢ Improvement planning and professional learning: Improvement planning is more focused. Most departmental and whole school plans link more closely
to self-evaluation findings and include clearer success criteria. Actions increasingly address identified weaknesses in teaching and the development of
pupils’ skills, leading to emerging improvements in classroom practice. Professional learning is better aligned to school priorities. Many leaders evaluate
the impact of professional learning on teaching more effectively, and there is growing evidence that this is contributing to improvements in classroom
practice, although practice is not yet consistent across all areas.

e PDG: Leaders monitor and evaluate the use of PDG funding more systematically. Most leaders track attendance, attainment, and behaviour of
disadvantaged pupils more effectively, and early evidence shows improving outcomes for many vulnerable pupils. Through this revised and increasingly
collegiate approach there is a clear understanding of successful strategies that support the progress of disadvantaged pupils.

e Governance: Governors receive more evaluative information from leaders. Reports include clearer evidence of progress against priorities, which enables
governors to offer more purposeful challenge and support. Although the precision of impact evidence continues to develop, Governors are increasingly
well informed and increasingly confident to provide effective challenge to leaders to further improve outcomes for all pupils.




Milestones

1.1: Leadership

1.3: Improvement planning

Term - 1.2: Self-evaluation . . 1.4: PDG 1.5: Governance
Accountability and professional learning
Dec | The revised SLT structure is Leaders establish a secure All departments complete Leaders establish baseline Governors develop a clearer
2025 | implemented and understood baseline for self-evaluation. As | development plans that align evidence for disadvantaged understanding of leadership
by most staff and governors. aresult, clearer targets for with whole school priorities. pupils. PDG tracking captures roles and priorities. Improved
Roles and accountabilities are | improvement can be agreed. Leaders review plans and attendance, attainment, and communication strengthens
clearer, reducing duplication Most leaders use agreed provide evaluative feedback, behaviour, enabling leaders to awareness of accountability
and strengthening leadership processes with greater establishing a baseline for identify initial strengths and and provides a foundation for
coherence. Leadership consistency, though evaluative | improvement activity. areas for development. challenge. As a result,
systems align to school practice remains variable. Professional learning needs Leadership accountability is Governors are more confident
priorities, and a consistent line begin to be evaluated established amongst key staff, | thatleaders can plan
management cycle is alongside evidence gathered to ensure additional focus on effectively for implementation
established. As aresult, a from lesson observations, work | improving outcomes for of actions that will have
clearer focus emerges for scrutiny exercises and pupil disadvantaged pupils. positive impact on pupil
leaders which links to pupil voice, so that they are more As aresult of the emerging progress.
progress. aligned with individual needs tracking systems, improved
and can start to impact on analysis and established
pupil progress. accountability, targeted
interventions can be planned
to improve pupil progress.
April | Leadership actions show Quality assurance strengthens | Improvement planning is Evaluation of PDG continues to | Governors receive more
2026 | emerging impact. Most leaders | evaluation. Most middle refined through evaluation and | improve. Tracking information evaluative information.
implement priorities leaders draw on triangulated increasingly evidence based. informs evaluative discussions | Leaders present clearer
purposefully, and leadership evidence from lesson visits, Departments review and about attendance, attainment, | evidence of progress, including
practice is becoming more work scrutiny, and pupil voice, update plans using emerging and behaviour, enabling early evaluation of PDG
consistent. Line management leading to more balanced and evidence of impact, resulting in | leaders to identify strategies impact, which strengthens
records show an improving evaluative judgements. This sharper actions to improve with emerging impact. governors’ capacity to
balance of challenge and practice becomes increasingly | teaching and pupils’ skills. challenge and support.
support. established and as a result Although impact at this stage is | As a result of the increased
There is evidence that clearer targets for uneven, professional learning accountability, improved
increased accountability is improvement are agreed. increasingly reflects priorities evaluation and actions the
having a direct impact on pupil identified within improvement majority of disadvantaged
progress. plans. pupils show some progress in a
key area (attendance,
attainment or behaviour).
July | Leadership systems are Self-evaluation is increasingly Improvement planning is Sustained improvement is Governors receive robust
2026 | embedded securely across accurate and drives evaluative and strategic. Most evident for disadvantaged evaluative evidence focused

most departments. Line
management and quality

improvement. Most leaders
produce accurate, evidence-

middle leaders evaluate their
departments confidently and

pupils. Accountability
measures are established for

on impact. This enables them
to track progress against




assurance operate
consistently, and leaders
demonstrate a shared
understanding of effective
learning through monitoring
and professional dialogue.
Leadership capacity is
strengthened and more
impactful in achieving pupil
progress.

based evaluations that inform
sharply focused priorities and
actions, that can be clearly
identified in improvement
planning.

use reflective practice to
inform planning.

As a result of the effective
evaluative review of progress
made, most leaders are able to
develop improvement plans
that have clearer steps and will
increase pupil progress.
Although some variation
remains, professional learning
demonstrates clearer impact
on classroom practice.

leaders and disadvantaged
pupils demonstrate
measurable improvementin at
least two areas, with
attendance, attainment, or
behaviour data showing
positive trends supported by
evaluation.

priorities more effectively and
strengthen their role in holding
leaders to account.

As aresult, Governors are able
to evaluate progress and
challenge intended
improvement planning
strategies.

YEAR

Leadership demonstrates
sustained, measurable impact
on the quality of teaching,
literacy, numeracy, pupil
attendance and Welsh
language provision.

Line Management systems are
fully embedded as a core
leadership practice,
consistently driving
accountability and
improvement.

AWl SLT and nearly all Middle
Leaders will produce accurate,
evidence-based evaluations
that inform strategic planning
and demonstrate impact.

Leaders at all levels contribute
effectively to an Estyn-ready
Self Evaluation form (SEF), with
evidence aligned to inspection
criteria.

Nearly all Middle Leaders
provide vigorous departmental
evidence to support the whole-
school SEF, demonstrating
ownership and alignment with
whole school priorities.

SLT and Middle Leaders
collaboratively lead the
development of the school’s
improvement plan for the next
academic year, informed by
evaluation and QA findings.

PDG evaluation will clearly
evidence improved pupil
outcomes and demonstrate
value for money in resource
allocation and intervention
strategies.

Governors’ roles are clearly
established, and they are
effective at ensuring leaders
are accountable for school
improvement. The Chair of
Governors is able to formally
sign—off against
Recommendation 1, supported
by evidence and reports.




Key: Lead /

/ Teaching staff / Governors /Pupils

Professional

. Actioned by S Monitoring procedures and Evaluation Learning/LA
Lead Staff Key ACt| ons [date] Overall Success Criteria sources of evidence Lead / Support/
dates Resources
/Funding
1.1 Leadership Accountability

JA 1. 1.1. Publish SLT structure: | September 2025 A clear SLT structure operates Finalised organisational chart; JJ/IA)
finalise and share SLT roles across the school. Roles and communication logs to staff Oct 25
and responsibilities with staff decision-making responsibilities and Governors; minutes from
and governors, ensuring are understood by staff and SLT & FGB meetings
clarity and equity. governors, with minimal overlap. | confirming initial restructure.

JA 1.1. 2. Conduct a full audit of | January 2026 Leadership capacity is Finalised organisational J/AJ/SIA Total cost
leadership capacity and strengthened. Senior and middle | chart; communication logs to Feb 26 unknown at
produce recommendations leaders lead improvement with staff and Governors; minutes Apr 26 outset but
for redistribution and greater confidence, consistency, | from SLT & FGB meetings May 26 predicted to
sustainability. and impact on pupil outcomes. confirming intended July 26 cost £50-60,000

restructure with per academic
timelines/actions included. year.
SIA support (3
days)
HR Support (2
days)

JA 1.1.3. Appoint Cover September 2025 DHT has increased strategic Recruitment documentation. JJ/AJ/AD Year 1 2025-26
Manager: Recruit and leadership focus. Pupils make Cover planning & Oct 25 =£9500
establish the role of a Cover improved progress in relation to implementation Dec 25 Year 2 2026-27
Manager to release DHT from R3 Literacy (oracy, reading and documentation Feb 26 =£17,300
administrative duties, writing) & Numeracy (graphs, R3 related documentation: Apr 26 Year 32027-28
enabling improved data handling, reasoning & e PlLrecords May 26 =£17,600
leadership focus. problem solving) skills. e QAevidence July 26

e Termly impact
statements

e Planning
documentation

e PAtracking data,

e Pupils books

e Literacy |& Numeracy
trackers

e Literacy & Numeracy
flightpaths

e Moderation records

e DDP’s




JK 1.1.4. Increase Leadership September 2025 Leaders are able to identify Literacy & Numeracy JA/AD Literacy =£2367
time: Allocate additional time strengths & areas for Professional Learning Oct 25 Numeracy =
for Literacy, Numeracy & development with greater documentation, including: Dec 25 £2367
ALNCO leads to drive accuracy, leading to improved e Flightpaths Feb 26 ALNCO = £4734
improvements in pupil feedback to staff and clearer e Lesson observation & Apr 26
outcomes. improvement actions, so that feedback May 26

Literacy & Numeracy documentation July 26
expectations become more e Work scrutiny reviews

consistent across subjects.

Pupils experience more coherent

teaching approaches and more

responsive support.

JA 1.1.5. Line Management: September 2025 More timely feedback and Sample Line Management JJ/IA)
Implement a consistent Line direction maintain momentum meeting records/ Oct 25
Management Cycle for SLT & and improves the precision of departmental meeting Dec 25
Middle Leaders, to set follow up actions & increased records. Feb 26
expectations and align focus on what learning looks like Apr 26
objectives. (including the in each department in the school. July 26
introduction of 3 weekly Line
Management cycle between
HT-SLT).

JA 1.1.6. Introduce revised September 2025 Meetings are more focused, Departmental meeting JJ/A)
meeting templates with generate clearer actions and records/ Planning for Oct 25
increased focus on teaching greater accountability for pupil Challenge records. Dec 25
& standards. progress. Feb 26

Apr 26
May 26
July 26

JA 1.1.7. Line Management February 2026 Clear expectations for Line Published Line Management JI/A)
Handbook: Develop & Management, with defined handbook, meetings March 26
distribute a handbook accountability structures and schedule, sample meeting
outlining expectations, standardised QA protocols for records showing agenda &
accountability structure and Learning Walks, Work Scrutiny follow up actions.

QA protocols. and Performance Management.
Leading to improved focus on the
quality of provision and
standards for pupils.

JA 1.1.8. Audit Line February 2026 & Many departments demonstrate Evaluation of meeting records J/A)
Management Records to June 2026 improved pupil progress and focusing on consistency, Feb 26
ensure consistency, knowledge of what learning looks | challenge, support and follow June 26
challenge, support and like in each subject. up actions. October 26
impact. Feb 27

June 27




AW/ 1.1.9. Middle leaders to February & July e Most Middle Leaders Progress & Evaluation meeting | Department | Cover costs
present departmental 2026 demonstrate increased records/ SLT-HOD Line Linked £1500
progress to SLT/Linked confidence and competence in Management meeting records. Governor
Governor using agreed evaluating their own departments Feb 26
formats, highlighting impact with evidence of reflective July 26
& next steps. practice and strategic planning.

1.2 Self-evaluation

NF 1.2.1. Produce first QA cycle December 2025 e The improved accuracy of | Learning Walk/Work Scrutiny JA/NF/JI/A)
report with triangulated judgements allows leaders to | matrix documentation. Dec 25
evidence (Learning evaluate strategies implemented | Pupils’ books. Apr 26
Walks/Work Scrutiny & Pupil & levels of challenge provided. QA July 26
Voice). reports draw together all available Dec 26

evidence & provide a clear Apr 27
Subsequent QA cycle reports | April 2026 & July understanding of the progress to Jul 27
to follow. 2026 date to provide more precise

identification of next steps for

each department and the school

as a whole. This directly supports

improvements to be made in R2.

SLT/ 1.2.2. Review of progress February e Middle Leaders are more | Departmental Development JI/A)/
against Department 2026/April accountable for ensuring that | Plans. Department
Development Plans Termly & | 2026/July 2026 agreed strategies are Linked
Implementation of new implemented and followed by all Governor
strategies. team members. Feb 26

Apr 26
May 26
July 26

JA/AW 1.2. 3. Strengthening leaders’ | February 2026 e Anaccurate SEF leads to Review of PIAP, development JI/A) Cover costs
ability to produce effective increasingly accurate next steps of SEF, Key Stage 3 tracking Feb 26 £1000
Self Evaluation & Key Stage 3 & interventions, and effective system, Planning for Apr 26
tracking systems, by working tracking of Key Stage 3 leads to Challenge Key Stage 3 focus May 26
alongside Radyr improved planning for teaching & | meetings. July 26
Comprehensive School. learning.

1.3 Improvement planning and professional learning

SLT 1.3.1. Deliver whole staff September e Nearly all teachers have a clearer | Briefing schedule & Briefing / JJ/A)
briefing outlining PIAP 2025/January understanding of the school’s presentation notes. Sep 25
priorities, leadership 2026/April 2026 improvement focus and the Jan 26
expectations, and QA standards expected for teaching, Apr 26

processes (with termly
updates).

monitoring & department
evaluation.

Senior Leaders (& Middle
Leaders) see greater alignment




between classroom practice,
departmental planning and
whole-school expectations. This
supports a more unified and co-
ordinated approach to raising
standards.

JA/NF 1.3.2. Lesson Observation / February 2026 School leaders are increasingly Learning Walk/Lesson JJ/AJIYN Cover costs
Learning Walk training for confident to observe lessons with | observation documentation. Feb 26 £1500

HODs Senior & Middle Leaders, led accuracy and be able to deliver
by Teaching & Learning lead constructive feedback that
at LA or Radyr informs and improves practice.

Comprehensive School. Best practice is effectively
shared. Feedback leads to an
improvement in teaching, so that
most pupils are challenged
appropriately in lessons.

JA 1.3.3. SLT & Middle Leaders March 2026 Nearly all School leaders feel Training notes via SIA. JJ/IA) SIA time (2
to receive targeted increased confidence to hold Line Management records. Apr 26 days)
professional development colleagues to account, set QA papers Learning Walks & May 26 Cover costs
training on conducting targets and develop practice Work Scrutiny. July 26 £1500
effective Line Management through honest conversations.
conversations. Learning is more challenging for

pupils as a result of direct
instruction & interventions.

1.4 PDG

JA 1.4.1. Establish Working October 2025 Many Disadvantaged pupils eFSM tracker. AP/JI/A)
Group to baseline eFSM data making improved progress in Dec 25
and plan strategic relation to attendance, behaviour Feb 26
interventions. & outcomes. Apr 26

May 26
July 26

JA/AW/IL/JH | 1.4.2. Analysis of eFSM pupil | January 2026 & Many/Most Disadvantaged pupils | eFSM tracker. AP/1I/A)

W) progress/outcomes against April 2026 make improved progress in Department meeting minutes. Jan 26
baseline data and relation to attendance, behaviour | Seating Plans. April 26
identification of identified & outcomes. Live SMID Data. July 26

next step strategies.




JA/AW 1.4.3. Presentation of PDG February 2026 & Most Disadvantaged pupils make | eFSM tracker. AP/IJ/A)
impact to Governors, with May 2026 improved progress in relation to Department meeting records. Feb 26
clear data-driven impact attendance, behaviour & Behaviour points. Apr 26
achieved & next step to outcomes. Exclusion records. July 26
further impact progress.

JA 1.4.4. Benchmark PDG February 2026 Through the development of eFSM tracker. AP/JJ/A) Cover costs
practice by visiting a high further strategies and enhanced Department Development £400
performing school with evaluation of existing strategies, Plans.
proven positive PDG many disadvantaged pupils make
outcomes to inform future improvements in at least one of
strategy. the three measures; attendance,

behaviour, outcomes.
1.5 Governance

JA 1.5.1a. Appoint Link September 2025 Increased scrutiny of actions and | Meeting records. J/A)
Governor to each progress in relation to all Oct 25
Recommendation area to Recommendation areas. Dec 25
strengthen monitoring & Effective strategies lead to Feb 26
challenge. improvements being made in all Apr 26

SLT October Recommendation areas. May 26
1.5.1b. Link Governor 2025/December July 26
(Recommendations) to meet | 2025/February
Y2 termly with SLT member 2026/March
with responsibility for 2026/May
Recommendation 1-5. 2026/July 2026

JA 1.5.2. Additional Termly January 2026 / Increased scrutiny of actions and | Meeting Records. JJ/IA)
Governors Recommendation | April 2026 / July progress in relation to all Jan 26
update meeting. 2026 Recommendation areas. Apr 26

July 26

Effective strategies lead to
improvements being made in all
Recommendation areas.




To upprove the.q.u.allty of teaching to ensure appropriate challenge for e A IA1 Link Governor YN
R2 pupils of all abilities
Lead NF Reviewed by JA

Rationale Estyn identified significant variation in the quality of teaching at Welshpool High School. In around half of lessons, pupils, including those who are eFSM and
ALN, make at least adequate progress. These lessons are characterised by secure subject knowledge, effective modelling, positive relationships, and activities
that build in challenge and maintain pace. In a very few lessons, high expectations, skilful questioning, and creative planning promote curiosity and rapid
progress.
However, too much variability remains. In around half of lessons, expectations are too low, and tasks lack sufficient challenge, particularly for more able
pupils. Teachers often rely on closed questions that do not probe understanding in depth, misconceptions are left unaddressed, and the pace of learning is too
slow. Pupils are frequently passive rather than active contributors. A minority of teachers also provide written feedback that is superficial or infrequent, leaving
pupils unclear about how to improve; literacy errors often go uncorrected.
In the Autumn term the school will evaluate current approaches with a view to rationalise & re-set.
Improving the consistency of expectations, the quality of questioning, and the precision of feedback is therefore essential to ensure that all pupils make strong
progress. Embedding the OLEVI principles of DR ICE will strengthen lesson design and delivery. At the same time, implementing Doug Lemov’s evidence-based
strategies (Cold Calling, No Opt Out, Everybody Writes, Turn and Talk, Right is Right) will improve pupil engagement, accountability, and the quality of
classroom dialogue.
In summary, year 1 will be about building foundations and consistency and year 2 will focus on embedding and excellence.

Success e Teaching across the schoolis consistently good, with reduced variation in quality.

criteria by e DRICE principles embedded in planning, delivery, and evaluation of lessons.

July 2026 e Doug Lemov strategies (Cold Calling, No Opt Out, Turn and Talk) used confidently by many staff.

e Feedback — written and oral — is precise, timely, and developmental, supporting progress for many pupils, particularly eFSM and ALN.
e Pupil engagement, independence, and outcomes improve measurably across all year groups.




Milestones

2.1: Enhance Lesson

Term . . 2.2: Improve classroom interaction 2.3: Strengthen use of QA data 2.4: Strengthen Feedback
Design and Delivery
Dec | Bythe end of the Autumn term 2025 e Embedded Lemov strategies: Established a baseline to begin a Introduced a new marking
2025 | the school will have: Cold Calling and No Opt Out robust tracking process for approach to facilitate focussed and
e Developed a shared understanding trialled weekly by nearly all feedback and teaching quality impactful feedback.
of DR ICE principles, beginning to be teaching staff, with reflective across all subjects through
used and referred to in meetings feedback captured. structured work scrutiny and
around planning. learning walks.
April | By the end of the Spring term 2026 the e 270% of teaching staff will be Utilise tracking to match needs Shared and understood
2026 | school will have: consistently trialling Cold Calling and strengths within the expectations of the new feedback
e Developed a shared and secure and No Opt Out, evidenced organisation to begin to drive policy across all departments, with
understanding of DR ICE principles, through lesson observations and improvement, developing initial implementation steps
evidenced through consistent peer feedback. graduated systems to support this. underway.
reference in planning and lesson e Introduced and begun applying Explore linking with a local school Fully implemented the feedback
delivery. the Lemov strategy “Turn and talk” to develop department links in policy across all AoLEs, with
to strengthen questioning order to access subject specific consistent expectations and
techniques and develop pupil expertise. practice evident in pupil work and
oracy. departmental planning.
July | Bythe end of the Summer 2026 Staff e Routinely embedded three Lemov Support plans will include staff Achieved 260% positive pupil
2026 | will have: strategies (Cold Calling, No Opt observing others and being feedback on the effectiveness of
e Used DRICE as a departmental Out, Turn and Talk) in lesson supported with their teaching by feedback in helping them improve,
evaluation tool, informing lesson delivery, evidenced through practitioners both in WHS and as measured through structured
planning, review, and improvement planning, observation, and pupil other settings where appropriate. pupil voice surveys.
discussions. engagement. Most lessons see good teaching
e Pupil engagement and progress with less variation in quality. Feedback- written and oral- is
made in lessons improve timely, precise and developmental,
measurably across all year supporting progress for many
groups. pupils.
YEAR | By the end of Summer Term 2027, the school will demonstrate that:
2 e Allteaching staff consistently and confidently apply five core Lemov strategies, evidenced through triangulated quality assurance (QA) processes including lesson

observations and peer reviews.

Feedback (written and oral) is routinely used to move learning forward, with 285% of observed lessons showing pupils responding to feedback to improve their

work.

Improved pupil independence and quality of work, evidenced by 280% of book scrutiny samples will show progress over time and increased pupil ownership.
The updated teaching and learning policy will reflect embedded practice, with clear expectations for feedback and strategy use aligned to whole-school pedagogy.
Positive pupil voice outcomes will show that 275% of pupils reporting that feedback helps them understand how to improve and take next steps in learning.




Key: Lead / HODs- Key staff / Teaching staff / Governors /Pupils

Senior leaders will provide
targeted input where leadership
capacity to lead P4C is less
secure.

impact of follow up and accountability, with nearly
all HoDs demonstrating effective identification,
follow up and review of actions.

Monitoring
Lead . Actioned Evaluation Professional Learning/LA
Overall Success Criteria rocedures and
Staff Key ACtI ons by [date] P . Lead / dates| Support/Resources /Funding
sources of evidence
2.1 Enhance Lesson Design and Delivery
NF 2.1.1 PLon DRICE(and using |Oct‘25 Introduced in order to improve the consistency and |Evidence: Learning JA INSET time.
the Lemov strategies) modelling quality of lesson planning, PL will lead to increased |walk data . )
expectations for all lessons- Jan ‘26 awareness and initial implementation of DR ICE . Dec25  [Calendared PL time.
particular focus on challenge across the school and staff feedback will indicate Nov25 March ‘26 |Dept meetings.
and engagement. engagement and understanding. Feb ‘26,
July ‘26
Summer Term ‘26.
Learning walks will indicate that of those staff who  |monitoring: QA
were identified as requiring improvement, many are |3nalysis
showing improved planning and delivery, and more
pupils are engaged and challenged as a result. Dec’25
March ‘26
July ‘26
PL post-session
evaluation Jan ‘26
P4C minutes.
JA 2.1.2 Plan to allow staff time to |Sept ‘25 P4C meetings strengthen opportunities for staff to |P4C minutes. YN
work collaboratively to plan work collaboratively, sharing effective practice and .
using these strategies during refining lesson planning. T&L Teams Folder Oct 25
Plann'lng for Challenge (P4C) Line management Feb 95
Meet'lngs, calendared Senior leadership input leads to increased minutes
fortnightly. . consistency and quality of meetings: By the end of (review
Minutes will be reviewed and term, at least 90% of meetings observed show clear mtgs)
JA good practice shared.




T&L teams folder updated regularly with examples of
good practice.

NF 2.1.3 Learning walk data Sept ‘25 Analysis has been streamlined and now shows Learning walks Nov JA
capture sheets remodelled to exactly which areas require support (Deepening ‘25, Feb ‘26, Summer
directly reflect the DRICE thinking, Role modelling, Impact on learning, ITerm ‘26. Dec’25
principles and shared with staff. Challenge, Engagement) enabling greater accuracy March 26
of any strategic support or PL planning, including
whole school, departmental and bespoke. Thiswill | QA analysis Dec’ 25, July“26
lead to improved learning outcomes as these March ‘26, July 26
focused strategies address gaps effectively, boosting
progress and confidence of pupils.
HoDs 2.1.4 HoDs update DDPs with  Jan ‘26 Most HoDs have a greater awareness of ‘what DDPs JA/YN
specific DR ICE areas for . learning looks like’ in their areas and are able to
development following analysis April“26 accurately identify appropriate actions to lead to Jan‘26
of learning walk data. July ‘26 improvement.
JA 2.1.5 A clear graduated Jan 26 Regular review meetings and progress tracking will |Review meeting YN
response framework is be in place for staff receiving support, and most staffiminutes.
established and uniformly involved show measured improvement through Jan'26
applied to offer support or learning walks and work looks. Support plan March ‘26
challenge underperformance documents.
(informal >formal) in a timely QA analysis. July 26
manner and shared with all
staff.
NF 2.1.6 Where the QA analysis Dec ‘26 Links are made with other settings and QA analysis. JA/SIA £10k to facilitate school-to-
identifies support is required, arrangements are in place to utilise them to support ) school.
this is carefully planned and March ‘26 identified staff. Most of these teachers now Evaluation . Dec’25 )
delivered by practitioners both  |j,1y <26 consistently demonstrate enhanced pedagogy, documentation. March ‘26 Collal?oratlon to support
in-house and from other positively impacting on pupil standards. teaching development.
settings. SIA support to identify July™26 5 A support.
areas of strength in other
schools.
2.2 Improve classroom interaction
NF 2.2.1As2.1.1 Most learning walks will show an increased use of | QA analysis JA
open, probing questions and an improvement in
n.b. Cold calling & No Opt Out Dec’ 25

chosen to improve pupil

pupils actively engaged and contributing.




engagementin lessons and
increase pupil accountability.

All teachers are encouraged to strengthen their own
research-based pedagogy.

March ‘26

strategy, Turn and Talk, to
support oracy (see 3A.2).

QA evidence.

July ‘26
Learning walk feedback, both individually and at
2.2.2 Purchase a Teach like a Sept ‘25 whole school level, results in staff refining planning
champion’ reference text for and practice where appropriate. Line managers will
every department area. be instrumental in supporting this bespoke
approach, utilising strengthened monitoring
processes to support staff more systematically.

NF 2.2.3 Lemov strategies Oct ‘25 Most pupils are aware of why these strategies have [Pupil surveys. JA/YN
introduced to pupils in T&L been introduced, increasing their accountability and )
assembly, strategies are appreciation of the importance of engaging to April“26
modelled and expectations maximise learning experiences for themselves.
exemplified.

JA 2.2.4 Open Door lessons Oct’ 25 Staff initially elect to observe peers; as leaders Open door records. YN
introduced as an additional strengthen monitoring processes, this will enable

. . Jan ‘26 . e . . . . |QA evidence.
professional learning tool, to clearer identification of strong practice which begins
model and share effective to support staff development more systematically.
practice. Included in the
Improvement and Evaluation
schedule.

NF 2.2.5 Briefing slots will be (Half termly) [Nearly all teachers understand what is working well [QA data and analysis. JA
utilised to provide additional PL and what needs to be improved, with examples of o .
and as a forum to share good Sept'25 what it should look like. Briefing presentations.|  Sept‘25
practice. Nov ‘25 Staff survey. Nov ‘25
Regular feedback on ‘what lan ‘26 DDP’s. Jan ‘26
learning looks like’ will be
provided to teachers, following (APl ‘26 April ‘26
aTny QA activity i.ncluding July 26 July 26
listening to pupils.

NF, HT |2.2.6 Introduce a third Lemov  Jan’ 26 See 3A.2. PL records. JK




2.3. Strengthen use of Quality Assurance data

walks to support them in making
accurate judgements about

Nov ‘25

July ‘26

HoDs 2.3.1 Work scrutiny of ‘spotlight |Sept ‘25 Many HoDs can make accurate judgements based |[DDP’s JA
pupils’ establishes baseline ) on QA evidence and are able to articulate accurately .
judgement on quality of jan 26 how this will be used to drive improvement. Work Scrutiny records
feedback, challenge and i
progress Many HoDs are now also beginning to make Dgpartment meeting

judgements about what appropriate challenge and minutes.
HoDs analyse this QA data to progression looks like.
identify key actions in DDP.
As a result, departmental development plans
Subsequent work scrutiny explicitly reference baseline findings and address
exercises are used to monitor identified priorities.
judgements and refine priorities . .
. Many DDPs can evidence improved learner
and actions ) )
outcomes as a result of improvement planning.

NF 2.3.2 An appropriate group of  Jan ‘26 JA
spotlight pupils identified in Y7
(already in place for Y8-10) and
shared with staff.

NF/JA 2.3.3 Learning Walks to July ‘25 Baseline evaluations and subsequent actions have |QA evidence. YN
establish baseline judgement been subject to robust QA through line management ) ,
for HoDs; Learning walk data processes and governance scrutiny. Departmelint review Dec’25

P . meeting minutes.
from June ’25 is shared with . . March ‘26
HoD Review meetings between departments and .
obLs. ; o QA evidence.
Nov ‘25 leadership are beginning to demonstrate July ‘26

Subsequent learning walk data strengthened accountability and consistency in

is used to evaluate judgements Feb ‘26 judgements.

and refine priorities, actions and lune ‘26

support.
JA/NF 2.3.4 Provision made for HoDs July ‘25 SLT Cover costs £1500.
HoDs to accompany SLT on learning




‘what learning looks like’ in their
area.

HoDs 2.3.5 HoDs update DDPs as Sept ‘25 Plans to improve learning will be concise, DDP’s. SLT
relevant with specific areas for . measurable and shared with all involved.
improvement, using DR ICE to Dec'25
drive dialogue with their April <26
departments.
July ‘26
2.4. Strengthen Feedback
NF 2.4.1 A new marking and Oct’ 25 Nearly all teachers use the new policy consistently [QA evidence (work JA Calendared PL time.
feedback policy will be trialled in all classes during the trial period. samples).
Teaching| ,. .. ) s . Nov ‘25
ff (Aim: “free up’ time for planning Many pupils’ work shows clear next steps and
sta engaging and high-quality i Yy pup P Jan ‘26
. . evidence of response to feedback.
personalised learning, and to Draft WHS Marking
focus effectiveness of marking) Many pupils’ work shows evidence of progress as a |and Feedback policy. June 26
and modelled. result of effective feedback. )
Staff voice.
Nearly all staff report reduced marking time
NF 2.4.2 NF to collaborate with T&L [Sept 25 compared to previous approach (via short survey).
lead at Radyr, who has No negative impact on pupil progress or engagement
successfully implemented a (checked through book looks and pupil voice).
similar policy to help plan PL.
PL for all staff strengthens staff understanding.
NF 2.4.3 PL to outline whole-school |Oct ‘25 PL policy. Calendared PL time.
feedback expectations. )
Inset time.
Calendar includes planned
- Nov ‘25
follow-up opportunities to share
and refine practice withinand  |jgn 26
across departments.
April ‘26
June ‘26
NF 2.4.4 Review work samples with [Nov’ 25 Staff voice. JA Inset.
all staff, initially auditing for
Jan ‘26 Nov’25 |Calendared PL time.

compliance, then facilitate

sharing of good practice within




Teaching
staff

and across departments regards
‘deep marking’.

Utilise staff and pupil voice
regards effectiveness to refine
as necessary.

March ‘26

NF

2.4.5 Assemblies share results
of whole school work looks with
pupils, specifically levels of
responses to feedback and
engagement including SPG
marking. Expectations and
exemplars shared with pupils.

Dec ‘25,
March ‘26

June ‘26

NF

Teaching
staff

Govs

2.4.6 New policy is agreed
finalised and adopted.

April ‘26

Nearly all teachers report confident use of the
policy and can exemplify “deep marking + pupil
response” in one showcase piece per half-term.

Improved pupil responses to feedback are seen, and
most pupils report that feedback is effective in
helping them to make progress.

Most pupils’ work shows evidence of progress as a
result of effective feedback.

PL post-session staff Jan ‘26
feedback.
March ‘26
Pupil voice.
QA evidence.
Assembly JA
presentations.
Dec ‘25
March ‘26
June ‘26
QA evidence.
WHS Marking and YN
Feedback policy.
poriey April ‘26




R3A

Improve cross-curricular planning to develop pupils’ literacy skills

. Inspection Area 1 Link Governor AD
progressively.

Lead JK Reviewed by JA

Rationale

Estyn recommended that the Welshpool High School should improve cross-curricular planning to develop pupils’ literacy skills progressively. Inspectors noted
variability in how pupils are supported to build literacy skills across different subjects, with weaknesses in oracy, reading comprehension, and extended
writing.

This plan responds directly to that recommendation by sequencing development over two years, ensuring literacy skills are not developed in isolation but
progressively and cumulatively. The staged approach gives staff time to embed consistent practice before extending into more complex aspects of literacy:

Year 1 focus (2025-26): Speaking & Listening (Oracy) and Reading

Pupils will strengthen their speaking and listening skills through structured talk opportunities, questioning routines, and consistent teacher modelling. This
builds a strong foundation for literacy, as purposeful oracy underpins reading comprehension and writing development. High-quality feedback on oral and
extended responses ensures pupils refine their accuracy and expression. Reading provision will also be audited in Year 1 to ensure that effective strategies can
be embedded by the end of Year 2 which will positively impact on pupils’ standards of reading.

Year 2 focus (2026-27): Reading and Writing

Building on oracy, the focus shifts to embedding reading and writing. Using Reading behaviours strategies, pupils will engage with complex texts through close
reading, text-dependent questioning, and fluency practice. Alongside this, explicit vocabulary instruction and structured extended writing tasks will ensure
pupils can apply their skills with accuracy, depth, and confidence across subjects.

Success
criteria by
July 2026

Speaking & Listening (Oracy):
e Most pupils engage confidently in purposeful talk across subjects, demonstrating the ability to explain, reason, and build on others’ ideas.
e Most teachers model precise and accurate language consistently, establishing a culture where high-quality talk is the norm.
e  Most pupils listen actively and respond thoughtfully to questioning, showing progression in oracy.
e Most pupils use subject-specific and academic vocabulary accurately and confidently in verbal responses.

Reading
e Many pupils read with increasing fluency and comprehension.
e Many pupils access and respond to more challenging texts across a range of genres and subjects.
e Many teachers plan progressively for reading, ensuring pupils are supported to interpret, analyse, and evaluate texts with increasing confidence,
particularly in key literacy department areas (English, Humanities, Languages).

Whole-School Culture & Leadership
e Acoherent, whole-school approach to literacy is becoming embedded, with most staff recognising their role in developing pupils’ literacy skills.
e Leaders monitor, evaluate, and refine strategies with more rigour, drawing on a range of evidence to support their judgements.
e Literacy developmentis embedded in the school’s self-evaluation and improvement cycle, ensuring sustainability beyond 2026.
e Literacy based professional learning is becoming effective at raising standards.




Milestones

3.A2: Improve pupils’ reading

3.A4: Strengthen leadership of literacy and

Term 3.A1: Improve pupils’ oracy skills skills 3.A3: Improve pupils’ writing skills whole school culture
Dec | Teachers have received guidance Baseline assessments are carried Year 2 focus. Increased capacity has been made available for
2025 | and professional learningto enable | outto provide reliable diagnostic leadership of literacy. This enables leaders to
them to plan for oracy progression. information on pupils’ reading skills. | Whole school policy for SPG is shared | more accurately improve and evaluate
with teachers, including expectations | standards of numeracy across the school.
Teachers are using questioning and | Assessments are used to target for use.
class discussion strategies to pupils for withdrawal intervention. Staff are developing a greater awareness of
enhance pupils’ oracy (Lemov). expectations to support planning for literacy,
and begin moderating standards across
department areas using the literacy flightpath.
April | Teachers refine their use of Reading intervention impactis Year 2 focus. The literacy coordinator is effectively supported
2026 | questioning and class discussion monitored and adjustments made by SIA’s and through an increase in time for
strategies (Lemov) through accordingly. QA activities are undertaken to leadership.
continued PL, with a growing evaluate the effectiveness of SPG
emphasis on depth, pupil The ‘proof reading checklist’ is marking strategies. The literacy coordinator undertakes school to
articulation, and extended shared with teachers to support and school PL activities to strengthen leadership
responses to enhance oracy. further develop pupils’ responsesto | PL on ‘pupils responding to feedback’ | capacity.
teacher feedback. is provided to teachers to enhance
Voice 21 oracy strategies pupils' quality of response and Literacy is a key focus of QA cycles, and the
professional learning is undertaken, compliance. literacy coordinator is increasingly involved in
and evidence of use is seen through these processes.
learning walks.
Through PL, staff develop a greater awareness
Literacy rich departments begin to of how PA data can inform their planning for
embed subject-specific oracy literacy, and implement support strategies for
opportunities in their planning, pupils with the lowest scores.
ensuring appropriate levels of
challenge.
July | The literacy coordinator works with | ‘Reading behaviours’ PL is delivered | Year 2 focus. Effective pedagogy is shared, and
2026 | targeted staff to develop effective by the literacy coordinator. support/accountability measures are

use of Voice 21 oracy strategies
across the curriculum.

Voice 21 strategies are embedded
by many teachers.

Teachers incorporate ‘Reading
behaviours’ strategies within
appropriate lessons.

Subject specific vocabulary testing is
introduced in KS3 so that pupils are
supported to access appropriately
challenging vocabulary.

implemented with teachers based on QA
outcomes.

A robust and sustainable system is established
to track literacy standards across KS3, enabling




Areading audit across the school
evaluates provision and identifies
areas for development so that
pupils can engage with
appropriately challenging and
increasingly complex texts.

Subject specific vocabulary is
explicitly planned for by teachers.
Key words are practised by pupils.

leaders and teachers to monitor progress,
identify gaps, and undertake interventions.

YEAR

Year 1 focus.

Departments adapt planning, where
appropriate, to include suitably
challenging texts.

Writing PL is delivered by the literacy
coordinator, and support provided to
teachers accordingly to enhance
standards of writing across the
school.

Teachers are given time to adapt their
planning to provide pupils with
opportunities to write in a range of
genres and for different audiences,
with writing tasks embedded across
subjects.

Pupils are given sufficient
opportunities in lessons to produce
writing that is well-crafted,
demonstrating clarity, coherence, and
effective use of language to express
ideas and respond to audience.

The strategic leadership for literacy has been
strengthened so that leaders accurately self-
evaluate provision and robustly plan for
improvement.

Many literacy strategies are implemented
effectively by teachers, leading to sustained
improvements in literacy standards and
classroom practice.

Future literacy priorities are clearly defined,
understood by stakeholders, and based on
accurate evaluation of current standards and
impact.




appropriately challenging and lengthy
texts.

development.

Nearly all literacy rich departments provide
pupils with opportunities to read suitably
challenging texts from a range of genres.

documentation.

Key: Lead / / Teaching staff / Governors /Pupils
Lead Actioned Monitoring Evaluati trOfes'Sio/T.Zl
Staff Key Act|0ns by date Overall Success Criteria procedure.s& Le‘;adlllzt:t):s Suppsft;nrfsources
sources of evidence i
/Funding
3A1. ORACY:
NF (See R2|3A.1: PLon DRICE and using Lemov July 2026 [Most teachers have embedded increasingly PL records. JK INSET time.
for detail) [strategies, to improve active listening refined questioning and class discussion QA evidence. Dec25 [Calendared PLtime.
routines and teacher modelling of precise strategies to enhance pupils’ oracy. Termly impact April 26
language. Many pupils' articulate ideas, opinions and statements. July 26
extended responses (for their age and ability) in a
range of situations.
3A.2: Departments plan and trial April 2026 [Most pupils engage in purposeful and structured [PL records. JK INSET time.
subject-specific oracy opportunities, talk activities, supporting explanation, QA evidence. April26  |Calendared PL time.
which are progressive and purposeful. reasoning, and collaborative learning across Planning July26  [Dept meetings.
Literacy flightpaths used during planning subjects. documentation.
to ensure appropriate levels of challenge. Most departments embed subject-specific oracy rgrmly impact
This will involve ‘Voice 21’ strategies. ppporfunltles, ensuring appropriate progression statements.
in pupil oracy.
3A.3: Literacy coordinator to provide July 2026 |QA evidence is accurate and used effectively to |PL records. JK SIA support.
additional PL (coaching, team teaching, provide targeted PL to those teachers in need of |QA evidence. April26  |Cover x2 days (£666)
etc.) to support identified teachers’ oracy support. July 26
pedagogy. Nearly all identified teachers have embedded
increasingly refined questioning and class
discussion strategies to enhance pupils’ oracy.
3A2. READING:
3A.4: PA data is shared with teachers. PL January Nearly all literacy rich departments use PA data |PL records. JK INSET time.
on how to use PA data to support pupils (2026 effectively to adapt planning and teaching to QA evidence. April26  |Dept meetings.
with low reading scores. ensure suitable levels of challenge. PA data tracking. July 26
Specific strategies are used by most teachers to
provide appropriate support to pupils with the
lowest reading scores.
SH 3A.5: Conduct a school wide reading April 2026 |Leaders develop an improved awareness of Reading audit. HT/AK Dept meetings.
audit. Provide feedback to departments whole school reading practices, text choices, Literacy flightpath. April26  |HoD meeting.
and collaboratively plan for use of and departmental approaches to vocabulary Department planning July 26




School-to-school collaboration is enhanced,
sharing effective strategies to improve pupils’
literacy standards.

Termly impact reviews.

3A.6: Reading behaviours PL delivered. |May 2026 [Many teachers embed structured reading PL records. JK Calendared PL time.
strategies within appropriate lessons, supporting|QA evidence. May 26  [SIA support.
comprehension, fluency, and engagement with
Monitor application of strategies through [On-going |increasingly complex texts.
UK/ QA. Teacher support/ accountability Many pupils are supported to access SLT/SIA
measures applied accordingly. appropriately challenging texts through July 26
consistent and scaffolded approaches across
departments.
SH 3A.7: Departments introduces subject [June 2026 |[Many pupils access appropriately challenging, |QA evidence. JK Calendared PL time.
specific vocabulary in pupils’ books and subject specific vocabulary. Evidence in pupil July 26
classrooms, including vocabulary testing books.
in KS3.
3A3. WRITING:
JK/ 3A.8: Re-introduce whole-school literacy|November |Nearly all teachers are marking pupils’ work for [PL records. JA Staff briefings.
marking codes and expectations for use [2025 SPG in line with school policy. WAGOLL'’s shared with Nov 25
during literacy briefing. Share examples As a result, pupils are receiving more consistent [teachers.
of effective application. feedback on the accuracy of their written work, |QA evidence.
addressing any misconceptions.
Monitor application of SPG codes On-going SLT/AD
e through QA. Teacher Dec 25
support/accountability measures applied Apr 26
accordingly. July 26
JK 3A.9: PL on robust strategies to ensure  January Most pupils respond appropriately to teacher PL records. SLT/AD INSET time.
that pupils respond appropriately to 2026 SPG feedback to improve vocabulary and WAGOLL’s shared with Dec 25
teacher marking and feedback (including standards of writing. teachers. Apr 26
the ‘proof reading checklist’). QA evidence. July 26
3A4. LEADERSHIP AND WHOLE SCHOOL CULTURE:
JK 3A.10: Increase leadership time for the |April 2026 |Leadership of literacy is strengthened through |Increase leadership JA Cover x6 days (£2,000).
Literacy coordinator, including increased time. time. Apr 26
opportunities for PL and school-based Leaders effectively engage in a full range of QA [QA documentation.
visits, and greater involvement in QA activities to enhance literacy self-evaluation and [PL records.
processes. improvement, impacting on pupil standards.
UK 3A.11: Targeted literacy support is December [Leadership of literacy is strengthened through  |SIA support logs. SIA SIA support.
commissioned from the LA. 2025 high quality PL. PL records. Dec 25 School-to-school

collaboration (LA
funded).




3A.12: Conduct Personalised December [Leaders have a greater awareness of literacy Literacy tracking JK
assessments to benchmark pupils’ 2025 standards. document. Dec 25
literacy. Improvement planning is based on reliable

evidence.

Interventions are accurately targeted and

impactful on literacy standards.

SH 3A.13: Withdrawal intervention groups  [September [Nearly all targeted pupils benefit from support [Pre and post JK Interventions teacher x1
are established, and sessions 2025 and improve their literacy standards (those with [intervention testing. Dec25 [|day per week £12,863.
commence. PA scores below 95). Literacy tracking Apr 26
Impact monitored accordingly after each [Termly Most targeted pupils improve pre-intervention PAj[document. July 26
block, across the year. assessment scores by 5 points or more.
3A.14: Introduce literacy ‘flightpaths’to [July 2026 [The flightpath is created, providing teachers with |Departmental JK Calendared PL time.
assist with planning and standardise a clearer structure to support progression in planning Apr 26 SIA quality assurance.
work scrutiny. HT to develop flightpaths. literacy. documentation. July 26
SIA to moderate. Flightpaths shared with Nearly all literacy rich departments adapt their |Literacy Flightpath
staff, including examples of pupil work. planning in line with the flightpath to provide document.

appropriate levels of challenge.
The flightpath is adopted by nearly all leaders
when carrying out literacy-based work scrutiny.
AW 3A.15: Implement a KS3 skills data IApril 2026 |A robust and sustainable system is established |Literacy tracking JK SIA quality assurance.
tracking system which is accessible to to track literacy standards across KS3, enabling |document. Apr 26
support staff planning. Data is also used leaders to monitor progress, identify gaps, and July 26
by leaders for self-evaluation and inform targeted interventions.
improvement, as well as interventions. Many HoD’s use the tracker to adapt their
planning to offer appropriate levels of challenge
to pupils.
3A.16: Closely monitor standards of July 2026 [Teaching in the English department is at least DDP. JA SIA support for HoD.
teaching in the English department to consistently good. Department review. Apr 26
support the development of literacy Literacy development pedagogy is applied QA evidence. Jul26

across the school.

Robustly self-evaluate standards of
literacy in English and ensure that the
DDP is responsive to raising standards of
teaching.

effectively in the English department, so that
skills can subsequently be transferred across the
curriculum using consistent approaches.




Improve pross-currlcular planning to develop pupils' numeracy skills e A 1 Link Governor AD
R3 B progressively.
Lead JK Reviewed by JA

Rationale Estyn recommended that Welshpool High School should improve cross-curricular planning to develop pupils’ numeracy skills progressively. Current practice
shows variability in how pupils apply numeracy beyond mathematics, particularly in interpreting and presenting data and in reasoning through multi-step
problems.
This two-year plan ensures pupils experience progressive and coherent development of numeracy: beginning with practical, highly visible applications (graphs
and data) before embedding higher-level reasoning and problem-solving. The monitoring framework provides clear evidence of impact and progression,
ensuring sustainability beyond 2027:
Year 1 (2025-26): Graphs and Data Handling
Pupils will strengthen their ability to select, construct and interpret graphs, and to analyse data across relevant subjects. By establishing consistent
expectations and common methods, pupils will develop accuracy and confidence in a transferable skill set vital for science, geography, technology, and
beyond. Staff will focus on identifying and correcting misconceptions in presenting and interpreting data.
Year 2 (2026-27): Reasoning and Problem Solving
Building on secure data skills, the focus shifts to reasoning and problem-solving. Pupils will be explicitly taught how to justify methods, explain processes, and
apply conceptual understanding to new contexts. This ensures progression from procedural fluency to deeper conceptual mastery, aligning with Estyn’s
emphasis on progressive development of skills.

Success Graphs & Data Handling

criteria by e  Most pupils appropriately select and construct graphs and charts accurately, applying correct scales, labels, and units.

July 2026 e Most pupils interpret and analyse data with confidence across different subjects, drawing valid conclusions.

e Nearly all teachers in numeracy rich subject areas embed purposeful opportunities for graph work and data handling into schemes of work beyond
mathematics, ensuring skills are applied progressively.

Application Across the Curriculum

e  Most pupils can transfer numeracy skills securely across curriculum areas (e.g., interpreting graphs in science, analysing data in geography, calculating in
technology).

e Numeracy tasks are purposeful, progressive, and suitably challenging, supporting learning in relevant subject contexts as well as mathematics.

e Mostteachersin numeracy rich subject areas reinforce consistent methods for graphs and data handling, reducing variability for pupils.

Whole-School Culture & Leadership
e Acoherent, whole-school approach to numeracy is becoming embedded, with most numeracy staff recognising their role in developing pupils’ skills.
e leaders monitor, evaluate, and refine strategies with more rigour, drawing on a range of evidence to support their judgements.
e Numeracy developmentis embedded in the school’s self-evaluation and improvement cycle, ensuring sustainability beyond 2026.
e Numeracy based professional learning is becoming effective at raising standards.




Milestones

Term

3B.1: Improve pupils’ graph

3B.2: Improve pupils’ data handling

3B.3: Improve pupils
reasoning and problem-

3B.4: Strengthen leadership of numeracy and whole

skills skill . . school culture
solving skills
Dec | ‘SALT’ graph construction Department data tasks are Year 2 focus. Increased capacity has been made available for
2025 | strategy PLis delivered to moderated by the numeracy leadership of numeracy. This enables leaders to more
teachers to ensure that pupils’ coordinator and feedback given to accurately improve and evaluate standards of numeracy
accurately construct graphs. HoD’s so that planning can be across the school.
adapted, where required, to offer a
Graph moderation is carried out suitable level of challenge. Numeracy staff are developing a greater awareness of
across numeracy subjects and expectations to support planning for numeracy, and begin
pedagogical strategies discussed moderating standards across department areas using the
with individual teachers to numeracy flightpath.
ensure consistency in approach.
Google Forms is trailed with a cohort of teachers as a
diagnostic tool to identify and address pupils’ numeracy
misconceptions.
April | PLon common graph The numeracy coordinator has Year 2 focus. The use of the flightpath, combined with PA data, mean
2026 | construction errors is provided collaborated with numeracy that numeracy staff are increasingly confident in

so that teachers apply ‘SALT’
consistently and accurately
when providing feedback to
pupils on graphs.

Work scrutiny gathers evidence
to evaluate the impact of graph
construction strategies, with
support provided in targeted
areas.

teachers to support planning of data
handling tasks.

PA data is shared to inform planning
and pedagogy.

The numeracy flightpath is updated
accordingly to ensure appropriate
levels of challenge in planning.

moderating standards across department areas.

The numeracy coordinator undertakes appropriate PL to
strengthen leadership capacity.

Numeracy is a focus of QA cycles, and the numeracy
coordinator is increasingly involved in these processes.

Google Forms is used by a larger cohort of teachers as a
diagnostic tool to identify and address pupils’ numeracy
misconceptions. Data gathered begins to inform
numeracy planning.

Form time numeracy sessions are planned in
collaboration with numeracy teachers. Sessions
effectively support numeracy skills in Science,
Geography and Technology, with PL being provided to
form tutors.




July

Teachers embed graph selection

Department planning identifies at

Year 2 focus.

Effective pedagogy is shared, and support/ accountability

2026 | and construction pedagogy. least one cross-curricular data task measures are implemented with teachers based on QA
per year group, which applies skills outcomes.
Departments plan graph in authentic contexts.
construction tasks that are A robust and sustainable system is established to track
purposeful and suitably The numeracy coordinator models numeracy standards across KS3, enabling leaders and
challenging, across the the use of effective data teachers to monitor progress, identify gaps, and
curriculum. presentation pedagogy to teachers. undertake interventions.
Moderation is carried out on
teachers’ feedback to address
pupils’ data handling
misconceptions.
YEAR | Year 1 focus. Time is given for departments to plan [ Numeracy teachers’ planning The strategic leadership for numeracy has been
2 purposeful and suitably challenging for problem-solving and strengthened so that leaders accurately self-evaluate

data handling tasks.

reasoning is moderated to
ensure appropriate level of
challenge.

Following PL, numeracy
teachers apply reasoning and
problem-solving strategies
consistently to ensure that
pupils’ skills are well-
embedded.

provision and robustly plan for improvement.

Future numeracy priorities are clearly defined,
understood by stakeholders, and based on accurate
evaluation of current standards and impact.

Many numeracy strategies are implemented effectively by
numeracy teachers, leading to sustained improvements
in standards and classroom practice.




Key: Lead / / Teaching staff / Governors /Pupils
Monitoring Professional
Lead . Actioned procedures and Evaluation Learning/LA
Overall Success Criteria
Staff Key ACtIO ns by date sources of Lead/dates Support/Resources
evidence /Funding
3B.1 GRAPHS:
3B.1.1: Re-introduce whole-school Sept 2025 | Mostteachersin numeracy rich subjects are | PL records. JK Numeracy briefings.
graph construction strategy (SALT) teaching graph construction effectively and WAGOLL'’s shared Dec 25
and expectations for use. marking graphs accurately. with teachers. Feb 26
January Most pupils apply SALT accurately to Evidence in pupils' Apr 26
Carry out PL on common errors in 2026 construct graphs across the curriculum. books.
graph selection, construction and Most pupils select graphs appropriately to
interpretation. enable them to interpret data effectively.
KP 3B.1.2: The numeracy coordinatorto | April2026 | Improved consistency in graph planning, Department JK SIA moderation
moderate graph tasks across the teaching and feedback across the planning Dec 25 support.
curriculum and feedback to curriculum. documentation. Feb 26
teachers. Flightpath used. Most pupils apply SALT accurately to Evidence in pupils' Apr 26
Planning amended accordingly to construct graphs, across the curriculum. books.
ensure appropriate level of
challenge.
KP 3B.1.3: The numeracy coordinatorto | April2026 | QA evidence is accurate and used effectively | PL records. JK/AD Cover x2 days (£666).
share best graph practice and to provide targeted PL to those teachersin QA evidence. Apr 26
provide additional PL (coaching, need of support.
team teaching, etc.) to support Nearly all identified teachers have
identified teachers. embedded the SALT strategy when
teaching/feeding back on graphs.
3B.2 DATA HANDLING
KP 3B.2.1: PA data is shared with January Nearly all numeracy rich departments use PL records. JK INSET time.
teachers. PL on how to use PA data 2026 PA data effectively to adapt planning and Meeting minutes. Jan 26 Dept meetings.
to support pupils with low numeracy teaching to ensure suitable levels of Apr 26
scores. challenge. Jul 26
April 2026 | Specific strategies are used by most

Flightpath used to adapt numeracy
planning to ensure appropriate levels
of challenge.

teachers to provide appropriate support to
pupils with the lowest numeracy scores.




KP 3B.2.2: Establish whole-school April 2026 | Improved consistency in data handling PL records. JK Staff briefings.
expectations for interpreting and planning, teaching and feedback across the Evidencein Apr 26
presenting data. curriculum. pupils’ books. Jul 26
This will include the launch of Many pupils apply humerical methods to
“Numeracy Talk” grid focusing on handle, interpret and analyse data with
describing and comparing data. increasing accuracy.
3B.2.3: Departments identify a cross- | July 2026 Many pupils apply humerical methods to Department KP SIA moderation
curricular data task per year group, handle, interpret and analyse data with planning Apr 26 support.
which applies skills in real contexts. increasing accuracy. documentation. Jul 26 Skills meeting.
Ensure PE department is supported A majority of teachers model the use of Evidence in pupils'

(e.g. gathering and handling data in effective data presentation to support books.
Athletics). understanding in relevant subject contexts. Moderation
Numeracy ‘flightpath’ used to Many teachers provide consistent feedback records.
support teachers. to address misconceptions in data handling.

Data tasks are moderated to ensure

sufficient challenge.

3B.3 LEADERSHIP AND SCHOOL CULTURE:

JK 3B.3.1: Increase leadership time for April2026 | Leadership of numeracy is strengthened Increase JA Cover x6 days
numeracy coordinator, including through increased time. leadership time. Apr 26 (£2,000).
opportunities for PL and school- Leaders effectively engage in a full range of QA evidence.
based visits, and greater involvement QA activities to enhance numeracy self- Termly impact
in QA processes. evaluation and improvement, impacting on reviews.

pupil standards.
JK 3B.3.2: Targeted numeracy supportis | February Leadership of numeracy is strengthened SIA support logs. SIA SIA support.
commissioned from the LA. 2026 through high quality PL. PL records. Feb 26
Sharing of effective strategies improves
provision and pupils’ numeracy standards.
3B.3.3: Conduct Personalised December | Leaders have a greater awareness of Numeracy tracker. JK
assessments to benchmark pupils’ 2025 numeracy standards. Dec 25
numeracy. Improvement planning is based on reliable
evidence.
Interventions are accurately targeted and
impactful on numeracy standards.
3B.3.4: Google Forms is April 2026 | Feedback on numeracy misconceptions is Google Forms JK
implemented as a diagnostic tool to timely and actionable. feedback log. April 26

Jul 26




identify and address pupils’
numeracy misconceptions.

Roll out to numeracy teachers after a
trial period with selected staff (SP, JP,
HWA).

First-wave teaching interventions have been
implemented by subject teachers to address
these misconceptions.

Feedback informs the wider PL, self-
evaluation and improvement planning for
numeracy skills.

3B.3.5: Introduce the numeracy July 2026 The flightpath is created, providing teachers | Departmental JK Calendared PL time.
‘flightpath’ to assist with planning with a clearer structure to support planning Apr 26 SIA quality assurance.
and standardise work scrutiny. KP to progression in numeracy. documentation. Jul 26
develop flightpath. SIA to moderate. Nearly all numeracy rich departments adapt | Numeracy
Flightpath shared with staff, their planning in line with the flightpath to Flightpath.
including examples of pupil work. provide appropriate levels of challenge.
The flightpath is adopted by nearly all
leaders when carrying out numeracy-based
work scrutiny.
AW 3B.3.6: Implement a KS3 skills data April 2026 | Arobust and sustainable system is Numeracy SIA SIA quality assurance.
tracking system which is accessible established to track literacy standards tracking Apr 26
to support staff planning. Data is across KS3, enabling leaders to monitor document. Jul 26
also used by leaders for self- progress, identify gaps, and inform targeted
evaluation and improvement interventions.
planning, as well as interventions. Many staff use the tracker to adapt their
planning to offer appropriate levels of
challenge to pupils.
3B.3.7: Closely monitor standards of | July 2026 Teaching in the Maths department is at least | DDP. JA SIA support for HoD.
teaching in the Maths department to consistently good. QA evidence. Apr 26
support the development of Numeracy development pedagogy is applied Jul 26

numeracy across the school.
Robustly self-evaluate standards of
numeracy in Maths and ensure that
the DDP is responsive to raising
standards of teaching.

effectively in the Maths department, so that
skills can subsequently be transferred
across the curriculum using consistent
approaches.




R4

Inspection Area IA2 Link Governor GB
Improve attendance, in particular that of pupils eligible for free school

meals
Lead JL Reviewed by JA

Rationale

Improving attendance is a key recommendation for Welshpool High School following recent inspection findings. Across Wales, school attendance currently
falls below national expectations, with pupils eligible for free school meals (eFSM) disproportionately affected by persistent absence. Addressing this priority
is essential to:

e Raise attainment by ensuring all pupils can access the full curriculum.

e Promote equity and inclusion, narrowing the attendance gap between eFSM and non-eFSM pupils.
e Support pupil wellbeing through consistent engagement in learning and pastoral activities.

e Embed sustainable practices for monitoring, intervention, and early identification of at-risk pupils.

Focusing on attendance, particularly for eFSM pupils, ensures the school responds directly to inspection recommendations. In our most recent Estyn
inspection, it was highlighted that the attendance of eFSM pupils in 2023 - 2024 was below the national average and that while attendance is improving slowly,

rates of attendance in 2023-24 remain below pre-pandemic levels.

The school’s approach will be to focus on establishing baselines and interventions in year 1 and then strengthening and embedding good practice in year 2

Success
criteria by
July 2026

By July 2026:

e Whole-school attendance continues to show yearly improvements with an aspirational target of 92%.

e eFSM pupil attendance above 86%.

e Whole-school attendance data and eFSM pupil attendance data to be above county and national data.

e Persistent absence (PA) continues to be reduced for all pupils (including eFSM pupils). Aspirational target for PA is 22.5%.




Milestones

4.1 4.2 4.3 4.4
Term Strategic Leadership & use of Culture, Expectations & Whole School Targeted Intervention & Pastoral Evaluation, accountability &
Attendance data Engagement Support for Vulnerable Pupils sustainable improvement

By the end of the Autumn term 2025 the school will have:

e Attendance datais fully baselined | ¢ A whole school attendance CAMHS in reach workshops support Leaders evaluate 2024 to 2025
and disaggregated by year group campaign is visible through identified pupils to improve and Autumn 2025 to 2026 data to
and key groups including eFSM assemblies displays and emotional readiness for learning, refine strategies. Effective actions
and PA. Leaders can identify communications. Pupils can reducing anxiety related absence. are strengthened, sustaining the
priority pupils quickly and articulate expectations and why An individual attendance report upward trend in attendance.
intervene earlier. attendance matters, leading to template is finalised and Attendance Champions are

e Alive attendance dashboard is improved daily attendance habits. communicated with parents and appointed and active within year

Dec used routinely in pastoral and e Staff and parents receive clear and pupils. teams, increasing accountability
2025 senior meetings. Actions are consistent messages about and ownership at middle
agreed from the data and attendance priorities. Shared leadership level.
reviewed for impact, leading to understanding increases a cohesive Overall attendance and eFSM
faster and more precise approach towards reduced attendance continue to improve in
responses. tolerance of casual absence. line with 2024 to 2025 gains and

e The Attendance Lead meets the move towards 92 percent overall
Link Governor to agree clear and 86 percent eFSM.
termly targets. Governance
challenge focuses on measurable
improvement rather than activity.

April | By the end of the Spring term 2026 the school will have:
2026

The attendance policy is updated
to reflect current practice and
Estyn expectations. Staff apply
procedures consistently,
improving reliability of
intervention.

The Link Governor can identify
clear improvements in whole
school and eFSM attendance,
strengthening governance
oversight.

A structured rewards programme
celebrates excellent and improved
attendance. Pupils are motivated to
sustain good attendance over time.
A competitive form attendance
programme with fortnightly updates
keeps attendance high profile and
improves tutor accountability.

All pupils and parents/carers receive
an individual attendance report,
leading to more purposeful
conversations about attendance.

At least 80 percent of persistent
absentees have individual support
plans that are reviewed regularly,
resulting in improved attendance for
the most vulnerable pupils.
Attendance Champions confidently
communicate concerns and trends
within year groups, improving
consistency of response.

Spring term data is evaluated to
refine strategies further, ensuring
resources focus on pupils with the
greatest need.

Overall attendance continues to
improve towards 92 percent
overall and 85 percent eFSM, with
early signs of a narrowing gap.




July
2026

By the end of the Summer term 2026 the school will have:

e A comprehensive annual
attendance report analyses
trends progress and areas for
development, with a clear focus
onvulnerable groups. Leaders
and governors share acommon
understanding of impact.

e TheLink Governor confirms
improvements and future
priorities to the Governing Body,
strengthening strategic planning.

Improved attendance outcomes are
shared and celebrated with pupil’s
parents and staff, reinforcing
positive expectations and
behaviours.

All pupils receive a second individual
attendance report. Many show
further percentage improvements or
sustained attendance above targets.
Nearly all persistent absentees have
active support plans with evidence
of impact, contributing to continued
reduction in PA.

Pupil and parent carer voice
identifies remaining barriers to
attendance, informing more
responsive supportin Year 2.
Staff feedback evaluates the
effectiveness of strategies and
shapes next steps, ensuring
continuous improvement.

YEAR

e Whole school attendance is consistently strong and improves towards 93 percent.

e eFSM attendance improves towards 88 percent. The gap with non eFSM pupils is narrower than national.

e Persistent absence reduces to 20 percent across all groups including eFSM due to effective early identification and intervention.

e Attendance strategies are embedded and applied consistently by staff, securing sustainable improvement over time.




Key: Lead SLT/

/ Teaching staff / Support Staff/ Governors/ Pupils

Actioned - . Evaluation Professional Learning/LA
5 Overall Success Criteria Monitoring procedures and
Lead Staff Key ACtl ons by sources of evidence Lead / Support/
[date] dates Resources /Funding
4.1 Strategic Leadership & use of attendance data
JL/JA 4.1.1 Analyse Attendance Fortnightly | All stakeholders will be aware of EWO meetings. GB SIMS training by LEA.
SwW fortnightly: Collect and from the school's attendance data and | Data shared with form tutors Dec 25 Data analysis training by LEA.
disaggregate attendance September | targets and are working together Attendance tracker. Apr 26
data by year group, tutor 1512025 to meet the targets of 92% whole | eFSM tracker. July 26
group, and eFSM status to school and 86% for eFSM.
inform targeted
interventions.
JLIJA 4.1.2 Implement Attendance | Sept 25 Leaders and staff will use Attendance tracker. GB
SwW Monitoring Systems: Further | Oct 25 accurate, up-to-date attendance | eFSM tracker. Dec 25
develop and embed information to identify patterns Fortnightly form attendance Apr 26
systematic approaches to and concerns promptly. data. July 26
monitoring attendance to Attendance monitoring systems Half termly data comparisons.
ensure that leaders and staff will be used consistently and
have timely, accurate and effectively, resulting in timely
comprehensive information intervention for learners at risk of
about pupil attendance poor attendance.
patterns.
JL/IK/ 4.1.3 Review and Refine Jan 26 Areviewed policy resultsin a Governor meetings minutes. JA/GB EWO Support.
Curriculum | Attendance Policy: Engage Feb 26 clearer, more robust and well- Attendance policy. Jan 26
& Policy stakeholders including informed-informed attendance July 26
Governor governors, Heads of Year, policy.
committee | andthe EWOina
comprehensive review of the The revised policy will align with
attendance policy. current practice and Estyn
expectations and provide a
consistent guidance for staff,
improving the accuracy and
uniformity of attendance
procedures across the school
resulting in improvements in
attendance outcomes over time.
JL 4.1.4 Complete Annual June 26 A comprehensive annual Headteachers report to JA/GB EWO Support.
Attendance attendance report will provide governors. Sept 25
Evaluation: Produce a accurate analysis of July 26

comprehensive report
evaluating yearly attendance

whole-school trends and the
performance of vulnerable




trends, with a focus on
vulnerable groups.

groups. This will inform strategic
planning, leading to well-targeted
priorities and interventions for
the following year.

JLIJA 4.1.5 Produce Termly Dec 25 Termly attendance analysis will Data comparisons shared with JA/GB PDG.
SW/RB Attendance April 26 provide accurate analysis of staff/governors. Dec 25
Analysis: Analyse July 26 whole-school trends and the PDG working group meetings. April 26
attendance data - Whole performance of vulnerable July 26
school & groups.
eFSM to identify patterns and
inform mid-year
adjustments.
4.2 Culture, expectations and whole school engagement
JL 4.2.1 Launch Whole-School Sept 25 The school community Assembly presentations. GB
HOY Attendance Oct 25 demonstrates a stronger, shared Letters to parents. Dec 25
Campaign: Deliver Nov 25 understanding of expectations for | School bulletins. Apr 26
assemblies, posters, and attendance. Posters on display in form July 26
newsletters to promote a rooms.
culture of high Whole school-school attendance | Certificates records/log.
expectations and pupil figures show sustained
responsibility for improvement over time, including
attendance. reductions in persistent
absenteeism and improved
punctuality.
JL 4.2.2 Strengthen Stakeholder | Sept 25 Attendance data and patterns Assembly presentations. Dec 25
Awareness of Attendance Oct 25 start to show a sustained Staff briefing presentations. Apr 26
Priorities: Enhance the Nov 25 improvement, reflecting the Governor presentations. July 26

consistency and clarity of
communication with all
stakeholders to ensure a
shared understanding of the
school’s attendance
expectations, processes and
priorities.

positive impact of enhanced
communication on pupil and
family engagement.

Individual tailored letters to
parents.




JL/SW/JH/ 4.2.3 Implement Attendance | Dec 25 Pupils respond positively to the Assembly presentations. JA/GB £500 for purchasing prizes,
Recognition Systems: Apr 26 recognition systems, with Assembly PowerPoints. Dec 25 postcards and certificates.
celebrate collective and July 26 increased motivation Certificates Apr 26
individual excellent and to maintain or improve their ’ July 26
improved attendance in attendance.
assemblies and by
communication with home. Celebration of attendance in
assemblies and communication
with home is consistent and
visible, reinforcing high
expectations across the school
community.
Parents and carers will report
greater awareness of attendance
achievements, contributing to
stronger home — school
partnerships and willimpact on
whole-school and group-level
attendance data.
4.3 Targeted intervention and pastoral support for vulnerable pupils
JL/JH 4.3.1 Enhance Wellbeing Sept 25 Nearly all learners will engage Workshop attendance GB CAMHS outreach support.
RB Provision through External Nov 25 positively in targeted wellbeing registers. Sept 25 Cover for workshops, 5 x
Support: Introduce targeted Dec 25 and resilience workshops with PowerPoint presentations from Oct 25 workshops, £200 cover cost
wellbeing and resilience Mar 26 improved confidence and coping | CAMHS. Feb 26 per workshop = £1000.
workshops strategies evident over time. Mar 26
for identified pupils,
delivered in partnership with Partnership work with CAMHS
CAMHS. will be effective and
well-coordinated and will help
learners reduce anxiety-related
absence and increased
readiness to learn and wellbeing.
JL/AW 4.3.2 Implement individual Jan 26 Specific individual reports will Individual pupil attendance GB Printing of individual reports.
attendance reports: Develop | April 26 ensure that pupils and families reports. Jan 26 £200.
and embed a consistent July 26 have clear, accessible and Apr 26
approach to producing and up-to-date information about July 26

using individual attendance
reports.

attendance patterns. It will
provide families with meaningful
analysis of their child’s

time, reasons for absence and

attendance, including trends over




the impact on progress and
wellbeing.

JL/ 4.3.3 Strengthen Parental Oct 25 Parents and carers of eFSM Meeting records with pupils and GB PDG.
sSw/ Engagement Nov 25 pupils will engage more regularly | parents and EWO. Oct 25
RB for eFSM Pupils: Conduct Dec 25 and positively with the school, as Dec 25
structured meetings with Jan 26 evidenced by improved Feb 26
parents/carers of at- Feb 26 attendance at meetings and in Apr 26
risk eFSM pupils to agree on Mar 26 school. Relationships will
attendance goals and Apr 26 continue to be supportive and
support strategies. trusting.
JL/SW 4.3.4 Embed Targeted Sept 25 Persistent absentees engage AIMs meetings JA/GB Cover costs for parental
Attendance Support for PA Oct 25 positively with personalised documentations. Sept 25 meetings. 3 days cover
Pupils: Develop Nov 25 intervention plans, leading to Parental meeting minutes. Oct 25 costs, £900.
and monitor personalised Feb 26 improved attendance over time. Nov 25
intervention plans for Mar 26 Jan 26
persistent absentees, Targeted mentoring and pastoral July 26
including mentoring, support will be implemented
pastoral support, and access consistently to show sustained
to additional resources. improvement with reductions in
persistent absenteeism.
4.4 Evaluation, accountability and sustainable improvement
JL/JH/ 4.4.1 Identify and Document | June 26 Pupil and parent survey will Pupil survey. JA/GB
SW/RB Barr.iers to Attendance: Use provide clear, reliable insights Parental survey. June 26
pupil and parent surveys to into attendance barriers,
gather insights into enabling the school to
attendance barriers and understand the factors affecting
inform future support different groups.
planning.
Findings will be analysed, shared
and reviewed, informing targeted
and well-matched matched
support strategies to help remove
any barriers to pupils attending.
4.4.2 Gather Staff Feedback June 26 Survey findings will be analysed, Staff survey. JA/GB
on Attendance and feedback is used to June 26

Strategies: Produce and
analyse a survey for pastoral
staff to evaluate the
effectiveness of

current attendance
strategies and future
planning.

effectively shape future planning,
resulting in more

coherent, targeted and
responsive attendance
approaches.




R5

Inspection Area 1A3 Link Governor YN

Increase the opportunities that pupils have to use Welsh outside of Welsh

lessons

Lead AW Reviewed by A

Rationale Following recent Estyn recommendations, the school has identified the need to increase opportunities for pupils to use Welsh beyond the language
classroom. Current practice shows limited informal use of Welsh across subjects and social contexts, which restricts pupils’ confidence, fluency, and
engagement with the language. Prioritising this area will:

e Enhance pupil fluency and confidence by embedding Welsh in everyday school life.

e Promote a living Welsh culture, ensuring the language is visible, valued, and actively used across the curriculum and wider school community.

e Support staff development, equipping all staff, teaching and non-teaching to integrate Welsh effectively, and encourage pupils to use Welsh more widely.
e Ensure sustainable improvement, with measurable opportunities for pupils to use Welsh regularly outside Welsh lessons.

The school intends to focus on establishing culture and opportunity in year 1 (embedding and expanding opportunities in year 2).

Success e Many pupils demonstrate increased confidence and fluency using Welsh across the curriculum.

criteria by e There will be a measurable increase in the use of Welsh in informal and formal settings outside Welsh lessons, including social, cultural, and cross-

July 2026 curricular contexts.

e Staff are confident and proactive in promoting Welsh in all subject areas.
e Pupils, parents, and the wider school community recognise Welsh as a living language integral to school culture.
e Consolidate and build upon the Siater laith Bronze award to achieve the Silver award.




Milestones

Term 5.1: Staff confidence and competency 5.2: Pupil confidence and competency 5.3: Culture of the school
Dec | 5.1.1: Complete Whole-School Welsh Usage 5.2.1: Complete Whole-School Welsh Usage Audit: A | 5.3.1: Increase Welsh Visibility Across the School: At
2025 | Audit: A baseline audit will be conducted to baseline audit will be conducted to assess pupil and least half of classrooms and corridors will display
assess pupil and staff confidence and staff confidence and frequency of Welsh usage in bilingual signage, key phrases, and greetings to reinforce
frequency of Welsh usage in lessons and lessons and informal contexts. Welsh as a living language.
informal contexts.
5.2.2: Identify and Promote Welsh Champions: Criw
5.1.2: Establish Welsh as a Whole-School Cymraeg and confident Welsh users will be recognised
Priority: Most staff will demonstrate awareness | as “Welsh Champions” across year groups and
of the strategic priority to increase incidental departments to model and promote usage.
and cross-curricular use of Welsh.
April | 5.1.3: Deliver Whole-Staff CPD on Welsh 5.2.3: Welsh Conversation Stations Developed: Criw 5.3.2: Classroom Language Support Displayed: Nearly
2026 | Integration: Nearly all teaching staff will Cymraeg will co-create “Gorsaf Sgwrsio” / “Man all classrooms will display laminated Welsh phrase
receive professional development on sgwrsio” posters to encourage informal Welsh sheets to support staff instructions and pupil responses.
embedding Welsh in lessons and informal conversations around the school site to promote and
interactions. support the use of the Welsh language informally. 5.3.3: Classroom displays: to show increased
bilingualism to support acquisition of subject specific
5.1.4: Ensure Welsh Language Use in Front- 5.2.4: Model Weekly Welsh Phrase in Assemblies: key terms.
Facing Roles: Most staff who greet visitors will Roll out “Ymadrodd yr wythnos” in assemblies for Years
consistently use Welsh greetings, reinforcing 7-9 during the Spring term to strengthen consistency
the school’s bilingual ethos. and engagement.
July 5.1.5: Support continual Staff CPD: Nearly all | 5.2.5: Increased Pupil Confidence in Welsh Usage: 5.3.4: Barriers to Welsh Usage Identified and
2026 | staffto receive refresher sessions to promote Many pupils will report greater confidence in speaking Addressed: Common barriers to informal Welsh use will
confidence and extend usage of the Welsh Welsh and feel regularly encouraged to use the be documented through pupil voice and staff feedback,
language. language across the school. with solutions implemented.
YEAR | Staff will build confidence in using incidental Regular ‘Welsh Moments’ in tutor groups encourage Next year, the school will embed Welsh language across
2 Welsh across lessons and the school pupil participation, while strong engagement in Welsh subjects, ensure whole-school participation in cultural

environment, reinforcing a bilingual ethos.
Senior leaders, with support from Criw
Cymraeg, will lead bilingual assemblies to
model high expectations and promote Welsh
language use throughout the school
community.

clubs supports peer-led initiatives. End-of-year
evidence shows most pupils confidently using
incidental Welsh across the school, reflecting a positive
culture of language development.

events, and sustain Welsh club engagement to
strengthen pupils’ skills, confidence, and pride in Welsh
identity.




Key: Lead /

/ Teaching staff / Governors /Pupils

Actione Evaluat Professional Learning/LA
Lead 0 Overall Success Criteria Monitoring procedures and ion
Staff Key ACt' ons d by sources of evidence Lead/ SR .
[date] Resources /Funding
dates
5.1: Staff confidence and competency
AW 5.1.1/[5.2.1/5.2.5]: Conduct Dec 25 Current levels of Welsh Audit data Oct 26. JA
Welsh Usage Audit: Assess confidence and usage baseline Audit data Apr 26. Dec 25
current levels of Welsh usage among pupils and staff Audit data Jul 26. Apr 26
and confidence among pupils established. Jul 26
and staff to inform strategic
planning.
AW 5.1.2: Establish Welsh as a Sept 25 Most staff will demonstrate Initial Staff Meeting. AW Badges and lanyards from
Staff whole-school priority through awareness of the strategic priority | Briefing Calendar / Briefing Oct 25 | Learn Welsh organisation.
staff meetings and briefings. to increase incidental and cross- resources. £500 — Custom badges for
Resources shared to support curricular use of Welsh, Criw Cymraeg.
and encourage the use of highlighting this to pupils through
incidental Welsh across the staff modelling and increased use
school. of informal/incidental Welsh
Staff who are first across the school.
language/fluent/confidentin Staff aware of more competent
the use of the Welsh language staff for increased support and
to wear ‘Siarad Cymraeg’ guidance.
lanyards. Staff committed to
learning the Welsh Language
to wear ‘Dysgu Cymraeg’
lanyards.
AW/ 5.1.3: Provide practical Dec Staff gain confidence in the use of | Record of CPD session —INSET. AW
training for staff on integrating Welsh informally around the 06/01/26 Resources. Dec 25
Welsh into lessons and school and use of incidental
informal interactions across Welsh relevant to the classroom
the curriculum. leading to increased interaction
with pupils using Welsh.
5.1.4: Provide training and Dec Front facing staff will develop Visitors and telephone enquiries AW Cover for CT for training
guidance to front facing staff increased confidence in providing | heard to be greeted with a basic Apr 26 | session of front facing staff -
to greet visitors in person and bilingual greetings to visitors and Welsh phrase. £300.
on the phone. to telephone enquiries, further
promoting the Welsh culture of
the school. Many interactions are
initiated using Welsh greetings.
AW/ 5.1.5: Support continual Staff | Summer | Nearly all staff receive refresher Record of CPD sessions / Briefing AW
CPD to maintain forward term 26 sessions to promote confidence calendar. Jul 26
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momentum and development
of staff bodes acquisition of
key Welsh phrases to include
subject specific vocabulary.

and extend usage of the Welsh
language. This will further
encourage and promote the Welsh
language and culture to pupils.
Many pupils will experience more
exposure to Welsh language
increasing familiarity and
confidence. The development and
use of subject specific Welsh
terms in most department areas
will further embed the Welsh
language into the culture of the
school and increase pupil

Visibility of bilingual displays that
are subject specific.

vocabulary.

5.2: Pupil confidence and competency

5.2.1/5.2.5 Please see above Dec25 AW
Apr26
Jul 26

AW / 5.2.2: Identify and promote Oct 25 Identified Welsh Champions and Increased visibility of pupil AW Badges and lanyards from
‘Welsh Champions’ utilising first language Welsh pupils competency. Dec 25 | Learn Welsh organisation.

Pupils | the audit data. Select and recruited and are active in the Criw Cymraeg meeting minutes.
celebrate pupil Welsh ‘Criw Cymraeg’.
champions (“Pencampwyr
Cymru”) using
badges/lanyards to raise
visibility and encourage peer
modelling and peer support
through professional learning
conversations.

Nearly all pupils who are
confident to support with
speaking Welsh to wear

‘Siarad Cymraeg’ badges.

BS 5.2.3: Welsh ‘Conversation Spring Around half of pupils will use Conversation Station posters AW Cost of professional quality
Stations’ developed for key 26 “Gorsaf Sgwrsio” posters to visible in key areas of the school. Apr 26 | poster presentations - £300.
areas of the school by Criw support informal Welsh Increased use of Welsh heard
Cymraeg - supervised and conversations. from pupils.
supported by BS.

5.2.4: Model Weekly Welsh Spring Modelling of the weekly phrase “Ymadrodd yr wythnos” heard in AW

Pupils Phrase in Assemblies. 26 will strengthen consistency, the majority of KS3 assemblies. Apr 26




Ymadrodd yr wythnos” to be
modelled by Criw Cymraeg in
Years 7-9 assemblies for
during the Spring term.

engagement and confidence in
most pupils in using Welsh.

5.3: Culture of the school

AW 5.3.1: Expand Welsh signage Autumn Increase bilingual sighage in the Bilingual signage evident around AW £500 for Custom signage.
Across School. 25 front office and school entrances, the school site and at the school Dec 25

corridors and classrooms to office and entrances.
Spring reinforce and promote the Welsh Apr 26
26 cultural, increasing the presence

of the Welsh language to promote

a positive culture within the

school and to encourage all

stakeholders to increase the use

of incidental Welsh.

Staff 5.83.2: Classroom Language Apr 26 Nearly all classrooms will display Welsh Phrase sheet. AW Cost for printing and
Support Displayed on desks in laminated Welsh phrase sheets to Apr 26 | lamination - £200.
classrooms. increase staff instructions and

pupil responses in a majority of
lessons.

Staff 5.3.3: Classroom displays to Apr 26 Nearly all new displays to feature AW
show increased subject bilingual vocabulary to expand the Apr 26
specific bilingualism. pupil’s Welsh vocabulary.

AW 5.3.4: Barriers to Welsh Usage | Apr 26 Common barriers to informal Audit data Apr 26 / Jul 26. AW
identified through evaluation Welsh use will be documented Jul 26
of the audit data for the year. Jul 26 through pupil voice and staff

feedback, with solutions
incorporated into year 2 plan to
ensure actions from year 1 are
embedded and the culture of the
school celebrated.
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